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Abstract: This study identified the methods used by kindergarten teachers to reduce bullying among their students in and out of the classroom and examined differences based on the teachers’ years of experience and the number of courses on bullying they had taken. A descriptive survey using a questionnaire tool collected responses from 208 public kindergarten teachers in Riyadh, Kingdom of Saudi Arabia. The participants agreed with using such methods to reduce bullying among children as responding to parents’ reports and following up on the reasons for a child’s absence. They also agreed that bullying in the classroom could be reduced by methods such as avoiding comparisons between children and helping to build friendships among them. Moreover, the teachers agreed to use some methods in which the teacher relies on her authority, such as depriving the bully of play time and transferring him/her to another class. These methods were endorsed more strongly by teachers with at least 10 years of experience than by those with less experience, but no significant difference was observed according to the number of bullying courses taken. In addition, there is a lack of courses that focus on dealing with and confronting bullying in educational environments. The study highlights the need to provide teachers with training on how to deal with bullying and to set specific and clear policies on addressing bullying in kindergarten.
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1  Introduction

Kindergarten is an important preschool stage for young children because it contributes to building their personality as they begin to interact with their social environment. Interactions with peers take different forms, such as cooperation, competition, and building friendships, that help them increase their awareness of social values and envision their future social roles.

Interactions in kindergarten can be negative and hostile. This affects the balance and stability of the kindergarten and exerts negative psychological and social effects on the lives of the children [1]. Some children engage in negative behaviors with their peers, such as biting, hitting, teasing, ridiculing other children, excluding others from play, or trespassing on other children’s possessions. When these behaviors are repeated intentionally to cause harm, they are considered a kind of bullying [2,3]. Several studies have confirmed that bullying has become prevalent and can occur anywhere in kindergartens, such as in the classroom or the playground [4–6]. Bullying is aimed at harming another child, who becomes the victim of bullying. Snow [7] cited statistics from the National Association for the Education of Young Children (NAEYC) showing that 20.4% of children aged two to five years who were bullied were subjected to physical bullying and 14.6% to verbal harassment.

Bullying has negative effects on bullied children, making them feel afraid, anxious, and uncomfortable. Because of their fear of bullies, they may prefer to withdraw from activities or refrain from attending kindergarten. They may also suffer more severe impacts, such as an inability to establish social relationships, low self-esteem, and an unwillingness to play with peers [8]. Bullies themselves may have difficulty benefiting from the educational programs provided to them and engage in serious criminal acts in the future if no serious action is taken to address their behavior [9].

Bullying has received global attention. Several laws have been enacted to prevent bullying and intentional and repeated persecution in schools and society. These include the Gun-Free Schools Act and other federal laws in the United States, the Child Safety Act adopted in the United Kingdom [10], and several local measures. The Personal Safety Project has been initiated to enhance personal safety among children, and a child support line has been established to take calls and provide immediate emergency assistance [11].

Moreover, many preventative programs have been designed to reduce bullying and its effects on children, such as the Dan Elwes Anti-Bullying Program and the Kiva Anti-Bullying Program. These programs aim to modify the school environment and train teachers to improve their ability to manage bullying behaviors and prevent bullying [12]. Global efforts to combat bullying emphasize the need to provide a psychologically safe environment from an early stage. This is consistent with the objectives of the Kingdom of Saudi Arabia’s (KSA) Vision 2030 for educational development, which commits the nation to ensure quality education at the kindergarten stage. The KSA Ministry of Education’s [13] programs and campaigns for addressing bullying in public education are based on guidance service units that are responsible for implementing them and educating their employees. Since public kindergartens lack such guidance units or other resources designed to address children’s problems, the mechanism for addressing bullying in kindergarten may be unclear and dependent upon the teachers’ judgments. Thus, kindergarten teachers require preventive and curative interventions because their response to bullying among children can provide a sense of psychological security, and reassurance is among the most essential conditions that must be afforded to all children [14].

Therefore, further studies on bullying and how to address it are required in the KSA context, especially since the Arab world began paying attention to bullying in kindergarten at the local level relatively recently. Only Al-Hamid [8] and Al-Tuwaiher [15] have examined bullying at the local level in this context. Several Middle Eastern studies have revealed the effectiveness of specific teaching strategies or programs in reducing bullying among kindergarten children [4,16,17]. Several studies have also pointed to the importance of the teacher’s role in creating a safe classroom environment using these methods and strategies [15,18,19]. However, researchers have yet to identify which methods of reducing bullying at the kindergarten and grade school levels are suitable from the perspective of the teachers, who are responsible for providing a psychologically and socially safe environment for their students. This study addresses this research gap by seeking to answer the following questions:

What methods do teachers think are effective in reducing bullying among kindergarten children in general?

What methods do teachers think are effective in reducing bullying among kindergarten children specifically in the classroom?

Do participants’ responses regarding methods of reducing bullying differ based on their functional experience and the number of courses on bullying they have taken?

2  Addressing Bullying in Kindergarten

2.1 Bullying in Kindergarten

Different researchers have defined bullying in different ways, but most follow Olweus’s [20] definition: “when an individual is exposed continuously, and over long periods, to unacceptable practices by another individual or group of individuals” (p. 98). Bullying may consist of direct acts, such as hitting and verbal threats, or indirect ones, such as spreading rumors and excluding people from groups. It is often practiced in a hidden way, out of sight of adults [21].

Children in kindergarten participate as members of a group in an environment away from their families for the first time. This makes kindergarten a crucial stage in children’s social development, as it helps them understand relationships and develop the functional skills required for social interaction. Studies have revealed that kindergarten students may engage in negative behavioral patterns and bullying behaviors. These behaviors may continue until they enter the primary stage unless adults intervene and apply preventive and curative methods [22]. According to Tepetaş et al. [23], the most noticeable forms of bullying among children include forcing the victims to do things they do not want to do: bullies typically make the victims get wet, exclude them from joining the playgroup, call them bad names and ask other children to do so, and use their property without permission while threatening to break it if they ask back for it.

Alsaker [24] and Kochenderfer et al. [25] were among the first to examine the prevalence of bullying in kindergarten. Alsaker [24] interviewed 120 Norwegian children aged five to seven years and found that 17% and 10% of the children were perpetrators and victims of bullying, respectively. Similarly, Kochenderfer et al. [25] interviewed 200 American children of the same age and found that 20.5% of them were victims of bullying. Jansen et al. [26] found in the Netherlands that 17% of children aged five to six years were bullies, 13% were bullies/victims, and 4% were victims. Shin [6] found that 18.5% and 23.6% of Korean children aged four to six years were bullies and victims, respectively. Prevalence rates of 31.4%, 29.4%, 39%, and 4% have been found for verbal bullying, physical bullying, social exclusion, and spreading rumors, respectively, in Greek kindergartens [27].

Gender affects children’s practice and experience of bullying. Grünigen et al. [28] found that male kindergarten students were bullied more frequently and were more likely to practice bullying behaviors than their female counterparts. Females have been found to practice indirect forms of bullying, such as excluding and isolating victims from groups and spreading rumors, whereas males appear to practice direct forms of bullying, such as beating and uttering insults [29,30]. Vlachou et al. [31] found that female victims of bullying are more likely to be bullied in relationships than males, who were found to be more frequently subjected to physical bullying; however, both sexes were equally vulnerable to verbal bullying.

Sakran et al. [32] proposed that family values may contribute to the development of bullying among children. They argue that some families encourage their children to be dominant and controlling because they believe that intimidating others is a good way to solve problems. Additionally, the high popularity of bullies among peers and their status as favorite playmates may aggravate their bullying behavior [12,33]. Peer relationships in kindergarten are fundamental to social development. Children who lack friends are easy targets for bullying. According to Coloroso [34], another reason for bullying is the existence of differences among children, including biological (e.g., age, color, height, weight, physical ailments), cultural (e.g., race, regional location, religion, language), and less significant (e.g., wearing glasses, being new in class) differences. For example, Repo et al. [35] found that children with special needs between the ages of three and six years were highly vulnerable to bullying.

Vlachou et al. [31] showed that bullying in kindergarten occurred almost twice as often in the playground and other outdoor spaces as it did in the classroom because of the lack of supervision of children by authorities like teachers. Bullying also occurred more often in places beyond the teachers’ line of sight, such as in toilets, corridors, and the back of classrooms. Moreover, bullying in kindergarten can be enabled through the provision of “educational corners” in the classroom. For example, noisy, dramatic play and building/demolition corners provide a child greater freedom in their play and thus more opportunities to practice bullying; by contrast, bullying is less encouraged in quiet corners because the child is required to adhere to specific rules [36].

Bullying among children has gained considerable attention because of its negative effects on all parties (the bully, the victim of bullying, and the onlookers). Many educational institutions suffer from its consequences, which may appear soon after its occurrence or later in life [14,29]. For example, Almuneef et al. [37] found via the KSA’s National Family Safety Program that male participants who were bullied during the first 18 years of their lives had a higher prevalence of smoking, drinking alcohol, and drug use, while their female counterparts were more predisposed to suicidal thoughts and psychological problems.

2.2 Preventive and Remedial Methods for Bullying

Proactive preventive measures based on the principle that children in kindergarten must be protected and provided a psychologically safe environment are the first steps in confronting bullying behaviors. These measures must eliminate the factors that lead to the behaviors and help provide children with the social and emotional skills they need to address bullying behaviors prospectively [38].

Reducing bullying requires cooperation between kindergartens, parents, and teachers. Enhancing their awareness of its nature is the first step toward a safe kindergarten that does not accept bullying [39]. Al-Omari [40] indicated that kindergartens can prevent bullying among children in three ways. The first is by training kindergarten staff in the mechanisms of detecting bullying and methods of dealing with it. The second is by holding awareness-raising workshops on bullying to introduce children to its forms and to ways of dealing with bullies. The third is by conducting awareness-raising meetings for parents to educate them about bullying and its effects, signs, and indicative measures. Goryl et al. [41] found that kindergarten staff was weak in responding to bullying because of a lack of awareness of the issue, their view of bullying as a normal part of a child’s development, and their sense that it was an unacceptable behavior without a clear definition of its nature and characteristics. Therefore, bullying prevention policies are often non-existent or are integrated into another policy such as a behavior management policy that does not classify bullying behaviors as bullying.

Some kindergartens attempt to reduce bullying by providing teachers with guides on how to use kindergarten activities and curricula in a way that allows them to manage bullying children and teach them how to practice positive behaviors with their peers and present other activities that can enhance the social skills of their victims [29]. Kindergarten teachers are a model for children in their dealings with others because of their strong social and emotional relationships with the children and the time the children spend with them throughout the school day. Accordingly, teachers must show respect and acceptance of the differences in abilities and cultural, social, and economic backgrounds of the children in their class, without distinction or discrimination [42]. Moreover, dialoguing with the children about bullying, including giving examples and discussing strategies for dealing with it, helps prepare them to deal with any future bullying situations they may face. To prevent bullying, children’s awareness should be raised continuously throughout the school year by regularly supplying the library with comics and books dealing with bullying, accepting human differences, and social values, such as helping others [38]. Saracho [3] argued that kindergarten teachers should work to develop friendships between children, prevent the isolation of any children, and encourage withdrawn children to participate in group activities, as a lack of friends can put a child at risk of becoming a victim of bullying. Such children can benefit from having a friend by their side to protect them from bullies. Teachers must also set clear classroom standards and rules against bullying and inform the children of them; establish consequences for violating them; integrate the need to confront bullying into the content of classroom education and activities; and promote attitudes of acceptance, respect, and tolerance among the children [43].

The teacher directly dealing with bullying situations when observed shows the bully that the teacher does not tolerate these behaviors, which will reduce them. The first step in dealing with bullying is starting a dialogue between the bully and the victim individually and separately. This dialogue should make clear to the bully that his/her behavior is unacceptable. It should also provide support to the victim by listening carefully to everything he/she has to say and helping him/her express his/her feelings through appropriate activities, such as discussion, drawing, writing, and role-playing [44]. The teacher should help develop the social skills of bullying victims, including the skills of making friendships, self-control, helping others, and expressing and defending their rights. This can be achieved through social modeling, role-playing, discussion and dialogue, and social reinforcement [45].

Burger et al. [39] identified three methods used by teachers to address bullying. The first is directed toward the bullies and involves asking them for suggestions on how to solve the problem, helping them achieve a sense of self-respect and self-esteem, and occupying them with activities. The second is directed toward the victims and involves training them to act decisively while being bullied and to stand up to the bully. The last requires the assistance of adults, who are expected to refer the matter to the school administration, communicate with parents to intervene to solve the problem, and engage in discussions with teachers. Burger et al. [39] indicated that methods in which teachers rely on their authority, such as depriving the child of play time or verbally reprimanding him/her in front of the teacher’s colleagues, have a negative impact. The bully may respond to this by limiting his/her direct bullying and replacing it with indirect forms that are difficult for the teacher to detect, which may prove harmful and achieve behavioral change only in the short term. Many programs have been developed to address bullying. Some of them are discussed below.

2.2.1 The Bernese Program

This program aims to enhance teachers’ ability to detect and prevent bullying behaviors in kindergartens and primary schools in Switzerland. It gives teachers confidence in their knowledge of bullying and enhances their ability to take necessary action. The principles of the program include cooperation and mutual support between teachers to solve bullying in their classes and continuous communication between kindergartens and parents. It also includes prevention strategies, such as identifying positive and negative punishments, using rules in class management, encouraging children to report undesirable behavior, promoting empathy, and understanding gender differences [46].

2.2.2 Second Step Program

Established by the United States (US) Children’s Committee in 2013, this program aims to develop the social skills of children between the ages of 4 and 14 years. It focuses on improving the children’s social competence and aims to reduce impulsive and aggressive behaviors through modeling, practice, and role-playing to help children develop their abilities in empathy, impulse control, anger management, risk assessment, and decision-making. It includes a family guide and curricula, the content of which varies depending on the age of the children [47].

2.2.3 Olweus Bullying Prevention Program

This program, widely used in the US and Northern Europe, includes preventive and other curative methods designed to reduce bullying among children aged 8 to 15 years. It is implemented by the program’s employees, students, and parents and aims to improve peer relations and provide a safe school environment. It offers specific measures and interventions for use at the school, grade, and individual levels, all of which are required for success, based on several basic principles, including the need for the support and participation of adults, providing basic systems and regulations to prevent unacceptable behavior, and the need for adults to act as positive role models for children [48].

2.2.4 Kiva Anti-Bullying Program

This is an anti-bullying program used in Finnish schools with funding from the Finnish Ministry of Education and Culture. It targets students aged 10 to 12 years. The program is based on research indicating that bullying behavior arises from the bully’s pursuit of a privileged position within the peer group and that bullying can thus be reduced through changes in peer group behaviors that reinforce bullying behavior. Its main objectives are to increase awareness of the role played by the peer group in the persistence of bullying, enhance empathy with and supportive strategies for victims, and provide students with the skills required to deal with bullying situations [49].

Some of these programs, such as the Second Step Program, focus on enhancing the social and emotional competencies of children. Other programs, such as the Bern Program, focus on raising awareness of the problem among teachers and students and training them to address it. These programs are implemented within a comprehensive school-wide anti-bullying policy. Perren et al. [50] stated that the characteristics of kindergarten bullies and their victims are very similar to those of older bullies and victims; therefore, many basic elements of prevention and treatment programs directed at older children can be used with younger children. Humphrey [22] excluded intervention aspects that kindergarten children may find difficult to comprehend and program activities that may require writing or reading skills.

3  Methods

3.1 Participants

The Ministry of Education estimates that about 2,082 public kindergarten teachers work in Riyadh, KSA [51]. This study’s participants consisted of 208 female teachers from government kindergartens in Riyadh, selected by simple random sampling. They represented 10% of Riyadh’s kindergarten teacher population. This number was chosen because the homogeneity of society in a given characteristics requires a small number of individuals to represent it [52]. This holds for our sample, as the population of female teachers agrees in several characteristics: They all work in the government public sector in the classes of children aged between four and six years, and they follow the national curriculum in environments that are almost identical in their characteristics and in the applicable laws and regulations.

3.2 Study Design

This study used a descriptive survey design. Data were collected using an online survey, and informed consent was obtained from all participants before the survey process. The data were analyzed by identifying statistically significant and anomalous results. SPSS was used for the statistical analyses. After verifying the validity and reliability of the questionnaire and obtaining the approval of the Scientific research Ethics Committee at King Saud University, the researchers distributed 213 questionnaires electronically to potential participants through a text message sent by the Education Department in Riyadh region; 208 responses were obtained.

3.3 Research Instrument

The two-part questionnaire was designed to match the environment and education system relevant to the kindergarten stage. It was created after a careful review of the literature and several international and local bullying-reduction programs. The first part deals with the participants’ backgrounds (i.e., years of experience and number of courses taken on bullying). The second part covered the methods used to reduce bullying and was divided into two sections. The first comprised 15 statements concerning methods used at the kindergarten level. The second comprised 14 statements concerning methods used in the classroom. For each statement, a Likert scale ranging from 4 (“strongly agree”) to 1 (“strongly disagree”) was used.

The questionnaire’s content validity and internal consistency were checked. In terms of validity, its initial form was validated by 12 faculty members with specialization and experience in the fields of early childhood, psychology, and bullying. Its internal consistency was tested in an exploratory sample, outside of the study sample, consisting of 30 parameters. The Pearson correlation coefficient was compared between the degree of each statement, the total degree of the axis to which it belonged, and the total score of the questionnaire. The correlation coefficient value for the 15 items on the kindergarten level (0.804) and the 14 items on the grade level (0.781) was high and statistically significant at the 0.05 level, indicating a high degree of internal consistency. Cronbach’s alpha coefficient was used to assess the questionnaire’s reliability. Cronbach’s alpha for the 15 items on the kindergarten level, the 14 items on the grade level, and the overall questionnaire were 0.941, 0.875, and 0.935, respectively, indicating high reliability.

3.4 Ethical Consideration

The validity and reliability of the tool were confirmed by applying it to a small sample that was not part of the basic sample. The approval of the university’s Scientific Research Ethics Committee was then obtained, and the questionnaire was distributed electronically to the participants via text messages from the Education Department in Riyadh as well as from the researchers.

4  Results and Discussion

A t-test was used to test the differences in participants’ responses based on their years of experience, and a one-way analysis of variance (F-test) was used to test the differences based on the number of courses taken on bullying. The results of the t-test showed that the responses of participants with more than 10 years of experience (kindergarten level: M = 3.12, SD = 0.58; school grade level: M = 3.50, SD = 0.33) were significantly different from the responses of those with fewer than 10 years of experience (kindergarten level: M = 2.88, SD = 0.61; classroom: M = 3.34, SD = 0.41; kindergarten level: t = 2.87, p < .01; classroom: t = 3.22, p < .01). These results were consistent with Berger et al. [39] finding that more experienced teachers were more likely to use strategies based on working with the bullying child and the victim than teachers with less experience. However, they were inconsistent with Gurrell et al. [53] finding that there was no relationship between teacher experience and the ability to manage bullying incidents.

The responses showed no statistically significant differences based on the number of courses taken on bullying. Of the participants, 32% had taken courses and 68% had not (see Table 1). This may be attributable to a lack of training courses on bullying for teachers, especially kindergarten teachers, or keenness among the teachers to attend such courses. Moreover, the researchers observed that voluntary training courses aim to raise bullying awareness and discuss its causes and effects. They do not provide teachers with guidance on methods to reduce bullying in educational environments.
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Table 2 presents the frequencies, percentages, means (M), and standard deviations (SD) of the participants’ responses to the questions on the methods used to reduce bullying among children at the kindergarten level.

[image: images]

The participants generally agreed with all the statements, with average responses corresponding to either “strongly agree” or “agree” (M for each item = 2.54–3.45, M for all items = 3; see Table 2). The statement “The kindergarten administration responds to parents’ reports regarding cases of bullying” obtained the highest mean score, 3.45 out of 4. This may be attributable to the kindergarten management’s awareness of the importance of working in partnership with parents to correct children’s behavioral problems and implement early intervention to reduce misbehavior so that it does not develop into more dangerous behaviors. This was consistent with the finding of Berger et al. [39] and Al-Zoubi [54] that cooperation and strengthening channels of communication with parents are important for reducing bullying.

The statement “The kindergarten tracks the reasons for the children’s absence” ranked second (M = 3.40), perhaps because the kindergarten management is aware that an unusually continuous absence may be an indicator of bullying. Recording absences is among the basic duties assigned to administrative assistants, as stated in the organizational guide for kindergartens [55].

The statements “The kindergarten allocates a period every day for its employees to discuss children’s problems, including bullying” (M = 2.62) and “The kindergarten administration transfers the bullied child or the victim of bullying to another class” (M = 2.54) ranked lowest. Regarding the former, this may indicate that the kindergarten management is aware that listening to teachers’ viewpoints on and experiences with bullying is important for identifying conditions that contribute to bullying and thus for controlling and reducing it. This result was consistent with Hussein [56], who argues that a kindergarten administration’s keenness to hold periodic meetings with teachers and listen to their views helps to eliminate and prevent bullying. Engaging adults, such as in discussing the problem with kindergarten teachers, is a useful strategy for developing bullying solutions [15,39]. Regarding the other statement (with the lowest score), separating the bully from the victim may help protect the victim from continuous harm and its effects. However, this may not sufficiently address the problem, as the perpetrator may resort to other forms of bullying. As indirect bullying is not punishable, this method may stigmatize both children without achieving the behavioral change needed to prevent the behavior. This interpretation is consistent with the claim of behavioral theory that bullying behavior will repeat if it is reinforced by individuals in the environment. Moreover, if the bullying child achieves his/her goal, he/she will repeat such behaviors to achieve a new goal and use it as a weapon to achieve his/her desires [57].

These results indicate that the participants’ viewpoints were consistent with the international programs and methods used to reduce bullying (such as the Bern, Always, and Kiva programs). These methods involve cooperation between teachers to solve the problem, and continuous communication between the school and parents to raise awareness about bullying. It also involves training teachers about bullying and how to confront it, holding periodic meetings to discuss problems, conducting periodic surveys to identify bullies and victims in classrooms, activating supervision and control over children, and applying the rules of behavior [46,58,59]. Some methods may be applied as legal norms that are not necessarily aimed at limiting bullying, such as following up on the absence of children and monitoring and supervising children in their gathering places. This was consistent with the finding in Goryl et al. [41] that 70% of the teacher participants cited policies for confronting bullying that included aspects of policies not specifically dedicated to bullying.

Table 3 presents the data on participants’ responses to the questions on the methods used to reduce bullying in the classroom.
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The participants generally agreed with all the statements, with their average responses corresponding to either “strongly agree” or “agree” (M for each item = 2.74 –3.75, M for all items = 3.42; see Table 3). The statement “I avoid comparing the children to each other in the class” received the highest score (M = 3.75). This may be attributable to the teachers’ realization that comparing children creates a feeling of inferiority or a lack of self-confidence in them. In turn, this may cause some children to bully to increase their popularity or gain attention. This result was consistent with Dereli [42] finding that teachers’ acceptance of and respect for differences in children’s abilities and cultural and social backgrounds offer a positive model for children in their dealings with others.

The statement “I contribute to the formation of friendships among the children in the class” ranked second (M = 3.66). This may be attributable to teachers’ awareness of the importance of peer relationships in kindergarten as a key aspect of social development. Moreover, a lack of communication skills or difficulty making friends may put a child at risk of becoming a victim of bullying. Previous findings indicate that making friends is among the social skills that help reduce bullying among children [8,60].

The two statements “I punish the bullying child by depriving him/her of play time” (M = 2.83) and “I ask the child who is the victim of bullying to avoid the bullying child” (M = 2.74) ranked lowest. In the former case, this may be attributable to a lack of awareness among some teachers of the harmful effects of this method, which generates anger, frustration, and a lack of self-confidence. For this reason, the bullying child continues his/her behavior and frightens his/her peers to derive satisfaction from the suffering and misfortune of others. This result was consistent with Dereli [42], who found that 12% to 29% of teachers used this method to address aggressive behavior. Burger et al. [39] found that bullying children may respond to the teachers’ reliance on their authority by reducing direct bullying but increasing indirect bullying that is undetected by teachers. This is harmful as it achieves only short-term behavioral change. Regarding the statement with the lowest score, this result may be attributable to teachers’ poor knowledge about alternative methods of reducing bullying. This method may protect the victim only temporarily; the child may have difficulty when facing similar or more severe bullying in the future. This finding was consistent with those of Psalti [61], who found that teachers directed the victim to ignore the bully; of Dereli [42], who found that kindergarten teachers lacked knowledge of alternative functional methods and how to use them to reduce bullying; and of Lee et al. [62], who showed that mothers of bullying victims directed their bullied children to avoid the bullying.

Thus, the study participants’ general agreement with the questionnaire statements was consistent with the international programs and methods used to reduce bullying at the classroom level (such as the Bern, Second Step, Always, Kiva, and Respect Steps programs). These methods involve applying classroom rules; enhancing empathy skills; using strategy role-playing, problem-solving, dialogue, and discussion; encouraging children to make friends; encouraging victims to express their feelings; avoiding discriminating between children; talking seriously with the bullies and victims, and promoting supportive methods for victims [46,47,49,58].

5  Conclusion

This study’s findings revealed a high degree of agreement among participants about the necessity of interventions to reduce bullying. Such interventions are lacking in KSA kindergartens. Generally, the school’s administrative and educational staff respond to bullying by seeking to reduce it. They deal with parents’ complaints about bullying cases, and they inform the parents of children involved in such acts.

Additionally, the findings showed that teachers endorsed several negative methods to reduce bullying among children in the classroom, such as punishing the bullying child by not allowing him/her to play.

This highlights the importance of training programs for teachers to deal with bullying using effective educational methods and setting specific and clear policies on addressing the issue. These policies should provide a clear definition of bullying behavior, its forms, procedures for reporting it, and possible methods of limiting its effects.

The results of the current study may prompt researchers to conduct future qualitative studies on bullying in KSA kindergartens. Future studies should attempt to identify the prevalence of bullying, its causes, and its effects on children and determine kindergarten teachers’ awareness of these factors. Also, based on the results of the study the researchers, we see the necessity of adopting a policy to reduce bullying in early childhood educational environments, and the importance that this policy be based on the child rights approach, which emphasizes the right of the child to learn in a psychologically safe environment. Research has shown that the methods included within this policy are appropriate for the children’s age and are based on global experiences and scientific evidence, serving to create a safe environment that enhances positive social interactions between children. We recommend that future studies be conducted complementing this study with the aim of identifying the reality of bullying in early childhood, its prevalence, causes, and effects on the participating children, and applying experimental studies to proposed programs targeting children to enhance their awareness of the problem of bullying and ways to confront it.
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Table 2: Frequencies, percentages, and means of participants’ responses regarding methods used to reduce
bullying among children at the kindergarten level

SD M  Strongly Disagree Agree Strongly Statements
disagree agree

0.86 3.01 11 44 90 68 R The kindergarten has clear regulations for reducing bullying
52 207 423 319 % Pproblems.

0.88 2.70 22 57 97 37 R The kindergarten records incidents of bullying (verbal or
10.3 26.8 455 174 o, Physical) among children during the school year.

0.87 2.83 14 60 88 51 R The kindergarten implements local programs to reduce
6.6 28.2 413 239 o, bullying among children.

0.92 2.62 24 74 75 40 R The kindergarten allocates a period every day for its
113 347 352 188 o, employees to discuss children’s problems, including

bullying.

0.81 3.11 6 41 89 77 R The kindergarten intensifies supervision in places where

28 192 418 362 o, bullying may occur, such as the playground, corridors, and
toilets.

0.64 3.40 2 12 97 102 R The kindergarten tracks the reasons for the children’s
0.9 5.6 455 479 o absence daily.

0.89 294 9 64 70 70 R The kindergarten trains the teachers in methods of dealing
4.2 30.0 329 329 o, With the problem of bullying.

0.95 2.77 19 70 66 58 R The kindergarten organizes awareness meetings for parents
8.9 329 310 272 % aboutbullying.

0.83 3.29 8 28 72 105 R The kindergarten ensures that parents are present when the
38 13.1 33.8 493 o, children are leaving.

0.57 345 0 8 101 104 R The kindergarten administration responds to reports from
0 3.8 474 488 o, Pparents regarding cases of bullying.

0.71 3.29 3 22 99 89 R The kindergarten administration responds to teachers’
1.4 103 465 418 % reports of bullying.

0.71 3.24 2 28 100 83 R The kindergarten informs the parents of the children
0.9 13.1 469 390 o, involved in the problem of bullying.

0.87 2.90 14 49 94 56 R The kindergarten holds meetings between parents and
6.6 23.0 44.1 263 o, teachers to discuss cases of bullying.

0.85 2.96 12 45 96 60 R The kindergarten follows up on the latest developments to
56 21.1 451 282 o, solve the problem of bullying with parents.

0.87 2.54 23 83 77 30 R The kindergarten administration transfers the bullied child or

36 14.1 o, the victim of bullying to another class.

0.60 3.00 A for all items

Notes: M =simple moving average or mean; SD = standard deviation.
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Table 1: Results of one-way analysis of variance for differences in participants’ responses regarding the
methods used to reduce bullying among children based on the number of courses taken on bullying

Result Function  F- Mean Degrees of Sum of Variance Area
level value square freedom squares source
Non- 0.905 0.10 0.04 2 0.07 Between Kindergarten
function groups level
0.37 210 77.46 Within
groups
Non- 0.596 0.52  0.07 2 0.15 Between Classroom
function groups
0.14 210 30.00 Within

groups
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Table 3: Frequencies, percentages, and means of participants’ responses regarding the methods used to
reduce bullying in the classroom

SD M  Strongly  Disagree Agree Strongly Statements
disagree agree

0.48 3.65 0 0 74 139 R 1 set clear rules for the duration of the daily program.
0 0 347 653 %

0.60 3.50 0 11 84 118 R 1 discuss the problem of bullying with the children in the
0 52 394 554 % class.

0.60 3.56 0 12 70 131 R T use stories to educate the children in the class about
0 5.6 329 615 % bullying.

0.60 3.50 0 11 85 117 R T ask the children in the class to suggest solutions to
0 52 399 549 o, problems, including bullying.

0.48 3.66 0 1 70 142 R 1 contribute to the formation of friendships among the
0 0.5 329  66.7 % children in the class.

046 3.75 0 2 50 161 R T avoid comparing the children to each other in class.
0 0.9 235 75.6 %

0.56 3.56 1 4 82 126 R 1listen to all sides of the parties involved in bullying, one at
0.5 1.9 385 592 9 atme

0.76 3.16 2 41 90 80 R 1 use arole-playing strategy by making the bullying child
0.9 19.2 23 376 o, empathize with the feelings of the victim.

0.55 3.60 1 4 75 133 R 1 explain to the bullying child the harm that his/her
05 1.9 352 62.4 o, behavior causes.

0.79 2.83 7 66 96 44 R 1 punish the bullying child by depriving him/her of play.
3.3 31.0 45.1 207 %

0.57 352 0 8 86 119 R 1 encourage the child who is the victim of bullying to
0 38 404 559 o, express his/her feelings in the appropriate way (e.g.,

talking, drawing).

0.54 3.57 0 5 82 126 R 1 assign the victim of bullying leadership tasks.
0 2.3 385 592 %

0.79 2.74 0 101 67 45 R T ask the child who is the victim of bullying to avoid the
0 474 315 211 % bullying child.

0.66 331 1 21 102 89 R 1 report incidents of bullying among the children in the
05 99 479 41.8 o, class to the administration.

0.38 3.42 M for all items

Notes: M =simple moving average or mean; SD = standard deviation.
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